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Week Content 
coverage 

Learning outcomes Exemplar activities Exemplar materials and resources 

1 Introduction 
to Theme 2 

Familiarisation exercise 
using larger businesses to 
introduce the theme 

● Separate students into groups and assign each group a large 
company name at random. Groups research what they think 
has allowed the company to become successful, e.g. low 
prices, better products, innovation, distribution via the 
internet, strong branding. Students present their findings to 
the rest of the class. 

● Names of pre-selected large companies on 
cards. 

 
Textbook link:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book p149 
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2 Topic 2.1 
Growing the 
business 
 
2.1.1 Business 
growth 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Methods of business growth 
and their impact: 
● internal (organic) 

growth: new products 
(innovation, research 
and development), new 
markets (through 
changing the marketing 
mix or taking 
advantage of 
technology and/or 
expanding overseas) 

● external (inorganic) 
growth: merger, 
takeover. 

 
The types of business 
ownership for growing 
businesses: 
● public limited company 

(plc). 
 

● Students examine familiar companies and how they have 
grown. For example, Apple has grown through a mixture of 
organic growth (release of new products through innovation, 
and research and development) and inorganic growth (taking 
over approximately 30 companies every 10 years).  
 

● Possible starter activity: students guess which companies 
have been taken over (inorganic growth) by Apple, Facebook, 
Twitter and Microsoft. Students could also be given photos of 
products launched by these companies (organic growth).  
Students then create their own, similar, game for an industry 
of their choice. This could be done in groups, with a round 
robin competition held between them. The winning group 
gains the most points across all of the competitions. The 
competition could be hosted on an interactive whiteboard and 
would fill two to three double periods. 

 
● Students examine contemporary businesses that have floated 

on the stock market. For example, Fever-Tree Drinks plc was 
floated on the stock market in 2014 and its share price has 
now risen by over 1000%. The £4 million of capital raised at 
the float was used to drive organic growth – the launch of 
further soft drinks and mixers – which has increased the 
profits of the company and hence its share price, making 
many of its investors millionaires in a short period of time.  
 

● Students find and investigate similar ‘millionaire makers’ 
whose share floatation has enabled successful growth. 
Examples include Netflix and ASOS. 

 

Lists of takeovers by example tech 
companies: 
● Twitter: 

https://en.wikipedia.org/wiki/List_of
_mergers_and_acquisitions_by_Twitt
er 

● Facebook: 
https://en.wikipedia.org/wiki/List_of
_mergers_and_acquisitions_by_Face
book 

● Microsoft: 
https://en.wikipedia.org/wiki/List_of
_mergers_and_acquisitions_by_Micr
osoft  

 
 
 
 
 
 
 
Links to ‘millionaire makers’ share price 
charts: 
● https://www.bing.com/search?q=Fev

ertree+share+price&form=IENTHT&
mkt=en-
gb&httpsmsn=1&refig=fd594cf5cae5
4813a9d7e7219a47cfc4&ENDPT=1&
pq=fevertree+share+price&sc=8-
21&sp=-1&qs=n&sk= 

● https://www.bing.com/search?q=AS
OS+share+price&qs=n&form=QBRE
&sp=-
1&pq=asos+share+price&sc=9-
16&sk=&cvid=CF000572123D45CCA
E8C48C3BC015CD9 
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Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp150–151 
● Hodder pp150–155 
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Week Content 
coverage 

Learning outcomes Exemplar activities Exemplar materials and resources 

3–4 2.1.1 Business 
growth 
 

Sources of finance for 
growing and established 
businesses: 
● internal sources: 

retained profit, selling 
assets 

● external sources: loan 
capital, share capital, 
including stock market 
flotation (public limited 
companies). 

There is a natural link between this part of the course and the 
previous activity.  
● Students create a series of grids in a spreadsheet. The grids 

should list, in columns, all of the sources of finance from 2.1.1 
(you may also want to include the sources of finance from 
Theme 1 (1.3.4) as a revision exercise). Spreadsheet rows 
should read: ‘internal’, ‘external’, ‘used by company’ and 
‘used by sole trader/partnership’. Students, in groups, 
research (using the internet or textbooks) each source of 
finance and populate their grid. 

● Students create a second grid after researching two ‘pros’ 
and ‘cons’ of using each source of finance.  

● Using the pros and cons information, ask students a series of 
‘discuss the impact/benefit/drawback’ 6-mark questions for 
them to complete on large flipchart paper. Students could be 
asked to produce a level 1, 2 and 3 answer for their chosen 
question(s). These answers could be pinned up around the 
classroom and then marked by groups of students in rotation.  
Students could also be asked to unpin a level 1/2 response 
and to add to the response in a different-coloured pen in 
order to raise it to the next level, explaining what they did to 
the answer and why. This could help to cement exam 
technique for this style of question. 

● Produce a second series of ‘context cards’ with ‘analyse’ 6-
mark questions and ask students to complete the same 
exercise. 

● Possible extension activity: students take part in The London 
Institute of Banking and Finance’s ‘Student Investor 
Challenge’. This share trading game starts in mid-October 
with a practice game beforehand. This could be introduced to 
students once they have learnt about public limited companies 
and share capital. 

● Book tablets and/or computers or use 
textbooks (see page references below). 

● Flipchart paper and different-coloured pens. 
● A series of teacher-created ‘discuss’ questions 

on each of the sources of finance to support 
the follow on activity.  

● A series of teacher-created ‘context cards’ if 
using the ‘analyse’ add-on activity. 

 
Website to assist students in finding out the 
pros and cons of the various sources of 
finance: 
● https://www.tutor2u.net/business/to

pics/sources-of-finance (Note: students 
should not consider all sources of finance on 
this website – just the ones on the 
specification.) 

 
Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp152–155 
● Hodder pp156–159 
 
Link to student investor challenge: 
● https://www.studentinvestor.org/  
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4 2.1.2 Changes 
in business aims 
and objectives 

Why business aims and 
objectives change as 
businesses evolve: 
● in response to: market 

conditions, technology, 
performance, 
legislation, internal 
reasons. 

 
How business aims and 
objectives change as 
businesses evolve: 
● focus on survival or 

growth 
● entering or exiting 

markets 
● growing or reducing the 

workforce 
● increasing or 

decreasing product 
range. 

● Assign students, in groups, one of these factors: e.g. market 
conditions, technology, performance, legislation, internal 
reasons. Groups consider how a business (this could also be 
randomly assigned) may change its objectives as a result of 
their assigned factor. A range of businesses could be 
considered: e.g. Blockbuster LLC (technology), Tesco 
(reducing workforce), Uber (entering new markets), Lidl 
(increasing product range). These examples could be used to 
demonstrate how the objectives of businesses differ as they 
evolve. Students could be asked to prepare a presentation as 
a group homework activity. 
 

● Possible introductory activity: demonstrate ‘technology’ using 
the video clip provided, explaining how technology, more 
often than not, provides opportunities for consumers to get 
what they want. 
 

Case study link (Technology): 
● https://www.rogeriodasilva.com/is-

technology-killing-the-industry-2/ 
 

Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp156–158 
● Hodder pp160–164 
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Week Content 
coverage 

Learning outcomes Exemplar activities Exemplar materials and resources 

5 2.1.3 Business 
and 
globalisation 

The impact of globalisation 
on businesses: 
● imports: competition 

from overseas, buying 
from overseas 

● exports: selling to 
overseas markets 

● changing business 
locations 

● multinationals. 
 
Barriers to international 
trade: 
● tariffs 
● trade blocs. 

● With the current weak £, students could be tasked with 
finding out about ‘winners and losers’ of globalisation; i.e. 
companies that have seen significant increases in their export 
market as a result of the weak £, but with limited import cost 
increases as raw materials can be sourced from the UK, 
contrasted with companies that have suffered because they 
sell almost all of their output in the UK and import significant 
amounts of raw materials from abroad. 
Supercar companies such as McClaren Automotive who will 
‘win’ from the current trading environment can be contrasted 
with ‘losers’ such as Nestle. 
Links to ideas about how companies have been affected are 
listed in the resources column. There is also a link to a video 
discussing how shrinkflation is forcing UK businesses that 
import to cut costs by reducing product sizes. This video could 
be linked to the topic of ‘added value’ in Theme 1. 
 

● Students investigate the size of import duties the UK would be 
forced to pay following Brexit if it cannot secure a trade deal 
with the EU. Students can speculate about what this will do to 
the costs and prices faced by UK firms, and the impact on 
their competitiveness. 
 

Case study links: 
● http://news.sky.com/story/walnut-

whip-without-the-walnut-whatever-
next-10990829 

● http://www.telegraph.co.uk/food-
and-drink/news/shrinkflation-10-
food-products-have-got-smaller-
since-brexit/coco-pops/ 

● https://www.theguardian.com/busin
ess/2016/dec/22/uk-car-exports-
soar-to-record-high 
 

Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp159–160 
● Hodder pp165–166 

 
Video link (Dispatches):  
● http://www.channel4.com/program

mes/dispatches/on-demand/64584-
005 

 
Case study link (Brexit and British trade): 
● http://www.telegraph.co.uk/news/0/

what-would-brexit-mean-for-british-
trade/ 

 
Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp161–162 
● Hodder pp165–167 
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6 2.1.3 Business 
and 
globalisation 

How businesses compete 
internationally: 
● the use of the internet 

and e-commerce 
 
 
 
 
 
 
 
 
 
● changing the marketing 

mix to compete 
internationally. 

● Students compare prices of products listed on Amazon.com 
with identical products from a range of ‘bricks and mortar’ 
retailers that also have an internet presence. The aim is to 
compare the % difference in price between those businesses 
that have a lower cost base (i.e. Amazon) and those that have 
a much higher fixed-cost burden due to the existence of 
physical stores. This activity will help to cement one of the 
quantitative skills required by Appendix 2 of the specification. 
Students could also investigate how many different websites 
retailers such as Amazon have in order to appreciate the 
scope of international selling opportunities that the internet 
presents. There are links in this activity to 2.2.4 Place. 

 
● Students examine the food brands at ‘Rude Food Names’ (see 

link in resources column) to explore why it is necessary, for 
some products, to change the promotion element of the 
marketing mix. Similarly, YouTube adverts can be compared 
to show how some products require no alteration in their 
promotion between different countries (e.g. Lindt). Students 
may also consider why certain products are sold in some 
countries and not in others, and the fact that there may be a 
need to market them differently. Teachers may wish to use 
the video clip from the film Pulp Fiction (please note that the 
video clip contains language some viewers may find offensive) 
or ask students to find out which flavours of Fanta or Pringles 
are available in which country and to explain the reasons why 
these differences occur. This topic could be further developed 
in Topic 2.2 Making marketing decisions. 

● Teacher-compiled list of ‘bricks and mortar’ 
retailers and a list of products for which 
students can compare prices.  

 
 
 
 
 
 
 
 
 
 
 
Case study link: 
● http://rudefoodnames.com/Drinks.ht

ml (Note: food products will need to be pre-
selected as some are very rude.) 

 
YouTube links: 
● https://www.youtube.com/watch?v=

klK7fcjsnaM (Chinese version of Lindt 
advert) 

● https://www.youtube.com/watch?v=
DBhzOentaCs (English version of Lindt 
advert) 

● https://www.youtube.com/watch?v=
jq1DeXkb9n8 (Pulp Fiction) 

 
Case study link: 
● https://www.pringles.com (flavours of 

Pringles by country) 
 
Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp161–165 
● Hodder pp168–170 
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7&8 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.1.4 Ethics, the 
environment 
and business 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Topic 2.1 test 
and review 

The impact of ethical and 
environmental 
considerations on 
businesses: 
● how ethical 

considerations influence 
business activity: 
possible trade-offs 
between ethics and 
profit 

 
 
● how environmental 

considerations influence 
business activity: 
possible trade-offs 
between the 
environment, 
sustainability and profit 

 
 
 
 
 
 
 
 
 
● the potential impact of 

pressure group activity 
on the marketing mix. 

● Students consider whether there is a trade-off between ethical 
behaviour and profit. It could be argued that rather than 
simply increasing costs, ethical behaviour could be a potential 
source of added value. Case study businesses who have set 
up their own in-house ethical schemes include Nestle and 
Cadbury (Mondelez International) – in Mondelez 
International’s case, this scheme has replaced Fairtrade. 
Provide students with a variety of chocolate bars and ask 
them to research what the parent companies have done to 
make their products ethical. Students may discover that 
Green and Blacks are owned by Cadbury. 
 

● Students, in groups, take a generic base product – e.g. white 
T-shirt, can of soup, apple, etc. – and create an ethical brand 
for their product. They should consider what could be done to 
make the product appear more ethical. This activity could 
start with the YouTube clip (Ten Trees) provided in the 
resources column. Groups should be given a variety of 
products which have the potential to be made more ethical. 
These could be contrasted with other products (which could 
also be given out) that are hard to make ethical because the 
consumer would have little interest in this; e.g. spirit level. 
Students will learn that products which reflect on the 
character of the consumer – e.g. clothes, food etc. – have the 
potential to add value, and therefore do not generate a trade-
off between ethics and profit. 
 

● Students investigate a pressure group to determine whether 
or not it has been effective in changing decisions made by the 
business, and consider why it has/has not been effective. 
Good examples include Plane Stupid, Nestle Baby Milk Action 
and Tescopoly. Some pressure groups have been successful in 
restricting the activities of large companies and others have 
not. Students can also consider what makes a pressure group 
successful, e.g. their ability to influence the media, number of 
members etc.  

● A variety of chocolate bars, e.g. Cadbury, 
Fairtrade (Divine), Galaxy, Green and Blacks, 
Nestle Crunch.  

 
 
 
 
 
 
 
 
 
 
● A variety of generic base products that have 

the potential to be made more ethical. 
● (if using) A variety of generic products that 

are harder to make ethical.  
 
YouTube clip: (Ten Trees): 
● https://www.youtube.com/watch?v=

kgthNualCHk 
 
Textbook links:  
● Pearson Edexcel GCSE (9-1) Business Student 

Book pp166–171 
● Hodder pp171–174 
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Cross- curricular links 
Literacy: ensure good SPaG practice in all written pieces of work  
Maths: Calculating share prices, net import calculations and emphasis on using correct unit and format  
ICT: The impact of e-commerce and social media platforms for advertising on business growth 
 
Differentiation 
Differentiated seating plan  
PowerPoint slides covering all content 
Short clips to illustrate main themes and to add depth to students’ knowledge 
Use of ‘no hands approach’ 
Starters and plenaries to introduce and consolidate ideas 
Range of revision resources available to students (Revision guides, flashcards, videos and exam-practice questions) 
Paired work and group activities 
 
Support for HA/LA and SEN 
HA: 
Extension activities 
Working more independently  
Challenge students to answer exam questions with fewer, well-developed reasons 
Work with LA students to consolidate learning and other HAs to challenge 
 
LA: 
One to one teacher support 
Paired and group work 
Responding to written feedback in purple pen 
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Improving written answers 
 
SEN: 
Emphasis on recalling key terms and definitions 
Additional support with starter activities  
Help sheets given where necessary (information is condensed) 
Teacher support 
PowerPoint slides projected and printed copy 
Additional time given for copying text/ answering questions and class tests if needed 
Highlighting most important pieces of information 
Reading aloud and peer work 
Correct spelling errors in purple pen 
Assistance given when dealing with mathematical processes if required (teacher and peer assistance)   


