
Curriculum Intent: English  

Introduction: 

The new Education Inspection Framework (EIF Sept. 2019) includes an enhanced focus on curriculum. This is structured around three 
pillars: 

� Curriculum Intent  

� Curriculum Implementation 

� Curriculum impact  

Al-Ashraf Secondary School for Girls has reviewed its curriculum with a clear focus on addressing and meeting these new demands, 
keeping in mind that the school curriculum is not only the subjects on the timetable; it is the whole experience of education. The 
curriculum firmly underpins the school vision from which a culture and ethos is generated that supports all students within our school. 
We are committed to ensuring that spirituality & morality permeates all sections of the curriculum and that our curriculum is broad 
and balanced in order that the needs of all students are provided for whatever their gifts, talents or abilities. We aim to make provision 
for academic achievement and the spiritual, moral, social, cultural, mental, physical and creative development of our students, in 
addition to preparing them for the opportunities, responsibilities and experiences of later life. 

Purpose of Study:  

A high-quality English education will help pupils gain a coherent knowledge and understanding of reading and writing literature and 
that of the wider world. It should inspire pupils’ curiosity to know more about the past and the writers who we study. Teaching will 
equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. 
English helps pupils to understand the rules of spelling, punctuation & grammar, and to construct a sentence on a page. Studying 
Literature helps to sharpen a pupil’s analytical skills. By understanding the themes, theories and historical events, pupils are showing 
that they handle complex ideas, search for patterns and interpret information in a wider context. Pupils will also develop their planning 
and research skills as well as gain knowledge of history, culture, philosophy and human behaviour.



Aims 

English aims to ensure that all pupils: 

� read a wide range of classic literature fluently and with good understanding, and make connections across their reading  

�  read in depth, critically and evaluatively, so that they are able to discuss and explain their understanding and ideas  

�  develop the habit of reading widely and often   

� appreciate the depth and power of the English literary heritage   

� write accurately, effectively and analytically about their reading, using Standard English   

� acquire and use a wide vocabulary, including the grammatical terminology and other literary and linguistic terms they need to 
criticise and analyse what they read 

English – Key Stage 3  

Pupils will be taught to:  

� develop an appreciation and love of reading, and select and read increasingly challenging material independently 

� write and read accurately, fluently, effectively and at length for pleasure and information through:  writing for a wide range of 
purposes and audiences, including:  well-structured formal expository and narrative essays, stories, scripts, poetry and other 
imaginative writing  

� make inferences and refer to evidence in the text 

� discuss reading, writing and spoken language with precise and confident use of linguistic and literary terminology  

� participate in formal debates and structured discussions and give short speeches and presentations, expressing their own ideas 
in a concise manner 



� Improvise, rehearse and perform play scripts and poetry in order to generate languages and discuss language use and meaning, 
using role, intonation, tone, volume, mood, silence, stillness and action to add impact 

� know the purpose, audience for and context of the writing and draw on this knowledge to support comprehension 

� Know how language, including figurative language, vocabulary choice, grammar, text structure and organisational features, 
presents meaning and draw on this knowledge to enhance the impact of their writing 

� Consolidate and build on their knowledge of grammar and vocabulary through extending and applying the grammatical 
knowledge, using Standard English confidently in their own writing and speech  

 



Curriculum Map 

 

YEAR  Autumn Term 1 Autumn Term 2 Spring Term 1 Spring Term 2 Summer Term 1 Summer Term 2 

7 Fantasy and Fear 
Reading Fiction 
STEP Strand/s: 1 
(Novella: Coraline) 

 
Linked to Reading 
Focus: 
Imaginative writing, 
Non-fiction writing & 
Speaking & Listening 
STEP Strand/s: 3 & 4 
 
Baseline Assessments  
 
 
NB: SMSC: Matilda 
for Roald Dahl Day 
Further SMSC & Cross 
Curricular links in 
SoW.  
 
SPaG:  
HA: Revision of full 
range of punctuation; 
root words; prefixes 
& suffixes. 
LA: Adjectives. 
Commas & full stops. 
 
 
National Curriculum 
KS3 Spelling lists & 
Spelling Bee Booklet 
for all groups.  

Gothic Gurus  
Reading Fiction  
STEP Strand/s: 1 
(Short stories, 
poems and extracts 
Pre-1914 – 
Contemporary)  
 
Linked to Reading 
Focus: 
Imaginative Writing 
& Speaking & 
listening  
STEP Strand/s: 3  
 
NB: SMSC & Cross-
Curricular links in 
SoW.  
 
 
 
SPaG:  
HA: Verbs (present 
/past tenses) & 
adverbs; adverbial 
phrases. 
LA: Verbs & 
adverbs; 
apostrophes. 
 
National Curriculum 
KS3 Spelling lists & 
Spelling Bee 
Booklet for all. 

Story Tellers  
(Linked to Gothic 
Gurus) 
Imaginative Writing  
STEP Strand/s: 3 
(Creating & 
constructing short 
stories) 
 
Linked to Writing 
Focus: 
Reading Fiction  
STEP Strand/s: 1 
 
 
NB: SMSC & Cross-
Curricular links in 
SoW.  
 
 
 
SPaG:  
HA: Use of 
extended 
metaphors, similes 
and figurative 
language. 
LA: Intro to 
figurative language.  
 
National Curriculum 
KS3 Spelling lists& 
Spelling Bee Booklet 
for all groups. 

Highs and Lows!  
Reading & Writing Non-Fiction 
STEP Strand/s: 2 & 4 
(Persuasive writing; letters; 
leaflets & presentational 
devices) 
 
Linked To Reading Focus: 
Non-Fiction Writing  
STEP Strand/s: 4 
 
 
 
 
 
NB: SMSC: Ramadhan Charity 
project  (Orphans) – Letter 
writing 
Further SMSC & Cross 
Curricular links in SoW.  
 
SPaG:  
HA: Auxiliary verbs (past & 
present); past tenses – simple 
past, present perfect and past 
continuous.  
LA: Simple sentence structures; 
compound sentences.  
 
 
National Curriculum KS3 Spelling 
lists & Spelling Bee Booklet for 
all groups. 

The Peculiars of Poetry 
Reading Fiction  
STEP Strand/s: 1 
(Poetry from different 
cultures) 
 
Linked to Reading Focus: 
Imaginative Writing & 
Writing Non-Fiction. 
STEP: Strand/s:3 & 4  
 
 
 
 
 
NB: SMSC & Cross-
Curricular links in SoW.  
 
 
 
 
SPaG:  
HA: Subordinate clauses; 
conjunctions. Discursive 
markers, modal verbs.   
LA: Present tense vs. 
simple past. Irregular 
verbs. Sequencing ideas 
– paragraphs.  
 
National Curriculum KS3 
Spelling lists $ Spelling 
Bee Booklet for all 
groups. 

‘All the world’s a 
stage’ 
Reading Fiction  
STEP Strand/s: 1 
(Introduction to 
Shakespeare plays)  
 
Linked to Reading 
Focus:  
Speaking & 
Listening/Drama  
 
 
 
 
NB: SMSC and 
Cross-Curricular 
links in SoW.  
 
 
 
SPaG:  
HA: Review & 
consolidation 
LA: Review & 
consolidation  
 
 
 
 
National Curriculum 
KS3 Spelling lists & 
Spelling Bee Booklet 
for all groups. 



 

 

 

 

 

 

 

 

 

 

 

 

8  Me, myself and I  
(Diary of a Young Girl: 
Anne Frank & 
reference to other 
literary non-fiction 
(autobiographical) 
Reading Literary Non-
Fiction  
STEP Strand/s: 2 
 
Linked to Reading 
Focus: 
Literary Non-fiction 
writing & Imaginative 
writing 
STEP Strand/s: 4 & 3 
 
 
National Curriculum 
KS3 Spelling lists 

All aboard!  
(Non-fiction texts: 
travel) 
Reading & Writing 
Non-Fiction 
STEP Strand/s: 2 & 
4 
 
 
 
Linked to Reading 
Focus: 
Speaking & 
Listening & Lang 
Exam skills 
 
 
  
National Curriculum 
KS3 Spelling lists 

Subject, Style & 
Structure 
Poetry 
(1800- 
contemporary) 
Reading Fiction & 
Imaginative Writing 
STEP Strand/s: 1 & 3 
 
 
Linked to Reading 
Focus:  
Non-fiction writing 
STEP Strand/s: 4 
 
 
 
 
National Curriculum 
KS3 Spelling lists 
 
 

I shall remain on Mars, and 
read a book.  
Short stories (Sci-fi) 
Reading and Imaginative writing 
STEP Strand/s: 1 & 3 
 
 
 
 
 
Linked to Reading Focus:  
Imaginative writing and 
Speaking & Listening 
STEP Strand/s: 3 
 
 
 
 
National Curriculum KS3 Spelling 
lists 

Mistaken Identities  
(Pre-1914 novel: Oliver 
Twist)  
Reading Fiction  
Step Strand/s: 1  
 
 
 
 
 
Linked to Reading Focus:  
Imaginative writing 
STEP Strand/s: 3 
 
 
 
 
 
National Curriculum KS3 
Spelling lists 

A fool’s Paradise   
(Shakespeare: 
Romeo & Juliet 
Reading Fiction & 
Drama 
Step Strand/s: 1 
 
 
 
 
Linked to Reading 
Focus: 
Non-fiction writing 
STEP Strand/s: 4  
 
 
 
 
National Curriculum 
KS3 Spelling lists 

 SPaG: Year 8 will be a continuation from the skills and subject knowledge covered at year 7. SPaG learnt in Year 7 and during KS2 will also be revised, 
consolidated and developed in Year 8 at word, sentence, text and punctuation level with reference to the appropriate terminology (see attached below) 
in accordance with the new NC 2013. All literacy tasks will be embedded within the topic itself or as separate daily starters and plenaries throughout the 
year.   

      



 Year 7 

  TOPIC NAME CURRICULUM FOCUS BIG FINISH 

YEAR 7  Fantasy & Fear  

Reading Fiction: Study 
of novella (Coraline by 
Neil Gaiman) 

Contemporary Prose  

Reading:  

� Comprehension skills  

� Make inferences and refer to evidence in the text  

� Study plot, characterisation, setting and the effect of those 

� Comment critically on how language including figurative language, vocabulary choice and 
grammar present meaning 

� Make character comparisons within the text 

� Identify with strong female characters 

� Identify and analyse common stylistic features of Gothic literature  

� Analysis of themes within the text  

Writing:  

� Practice persuasive writing  

� Practice writing creative scenes and short stories inspired by events, setting and characters 
from the text 

� Draw on knowledge of literary and rhetorical devices to enhance impact of writing: 
sensory; figurative; descriptive; persuasive; sentence types & structures; varied sentence 
beginnings  

� Apply stylistic features of Gothic literature to writing  

Speaking & Listening: 

� To identify language associated with a character  

� To adopt and maintain a role based on evidence and details from the text  

1) Reading Assessment with 
focus on comprehension 
and P.E.A 

        Step Strand 1 

2) Writing Assessment with 
focus on persuasive 
writing 

Step Strand 4 

3) Speaking & Listening 
assessment: respond to 
investigating officer’s 
question whilst staying in 
role of selected character  

 

 



 Gothic Gurus  

Reading & Writing 
fiction  

(Combination of short 
stories, extracts and 
poems)  

Pre-1914 - 
Contemporary: Gothic 
genre  

The Laboratory – 
Robert Browning 

The Tell Tale Heart – 
Edgar Allen Poe 

Dracula – Bram Stoker 

Twilight – Stephanie 
Meyer 

The Monkey’s Paw – 
W.W. Jacobs  

Porphyria’s Lover – 
Robert Browning 

Frankenweenie (Film 
directed by Tim 
Burton) 

The Raven – Edgar 
Allen Poe 

Reading: 

� Explore conventions of the gothic genre in detail  

� Read to infer and deduce meaning from text 

� Select relevant quotes or references to support thoughts and ideas  

� Comment on use of setting to create mood and tome 

� Comment on the use of structural devices and its effect  

� Study plot, characterisation, setting and the effect of those 

� Comment critically on how language including figurative language, vocabulary choice and 
grammar present meaning 

� Know how language is used to create tension  

� Compare villains and vampires across texts  

� Explore how genre is interpreted and created in film posters 

� Understand the use and effect of dialogue  

Writing: 

� Use features of the gothic genre in writing  

� Write an imaginative exposition to a sequel on a gothic genre text  

� Use imaginative vocabulary to create a gothic setting   

� Use evidence from the text and imitate writer’s style to write a genre appropriate recipe 

� Write in an appropriate style for audience and purpose  

Drama: 

� Produce a dramatization of a gothic poem portraying mood and tone 

1) Reading Assessment: 
P.E.E.L essay on 
comparing the 
presentation of villains 
within texts: The 
Laboratory & The Tell Tale 
Heart 

STEP Strand: 1 

2) Imaginative Writing: Write 
a suspense piece of prose 
based on the gothic genre 
using gothic conventions  

STEP Strand: 3  

 Story Tellers  

Creative Writing  

Reading: 

� Recognise creative writing techniques  

1) Writing Assessment: 
Write a short story (500 
words) 



(Short stories)  

References to 
previous term’s study: 

The Raven – Edgar 
Allen Poe  

Dracula – Bram Stoker  

New texts (pre-1914 
including Classics: 

Jane Eyre – Charlotte 
Bronte  

Jekyll and Hyde – 
Robert Louis 
Stevenson 

The Picture of Dorian 
Gray – Oscar Wilde   

� Identify gothic and horror conventions within texts  

� Re-read gothic texts to aid writing  

Writing:  

� Writing imaginatively  

� Introducing characters into a narrative  

� Build suspense in writing using relevant techniques 

� Use vocabulary effectively  

� Write in an appropriate style for audience and purpose  

� Develop ability to effectively start a narrative  

� Shape writing using linked paragraphs for effect and to vary pace  

� Use a variety of different sentence types for effect  

� Experiment with different types of punctuation in writing  

� Experiment with different story endings  

Step Strand: 3  

2) Non-Fiction Reading 
Assessment in 
preparation for target 
setting the following term 

Step Strand: 2 

 Highs and Lows!  
 
Reading & Writing 
Non-Fiction 
 
(Persuasive writing; 
letters; leaflets & 
presentational 
devices) 
 

Reading: 

Identify persuasive features within a piece of writing and describe their effect. 

Understand the terms: leaflet; media and audience  

Know the different purposes and audiences of leaflets  

Comment on the connections between leaflet, media and audience  

Define and recognise the differences between fact and opinion  

Recognise presentational devices in a leaflet  

Analyse and evaluate how effective presentational, persuasive & linguistic devices are at 
reaching their target audience  

Recognise how certain devices suit different audiences and types of writing 

1) Assessment: design a 
theme park and create a 
leaflet for imagined 
theme park 

Step Strand 4 

2) Assessment: respond to 
and comment on unseen 
non-fiction text -  set 
questions (TBC)  

Step Strand: 2 



Explore language choices and structure 

Read to infer information  

Writing: 

Write to argue, persuade and advice   

Know how to structure written arguments  

Write following the conventions of letter writing  

Express personal point of view in writing  

Incorporate persuasive and descriptive devices in writing  

Produce a leaflet  

Implement suitable presentational and linguistic devices when producing a leaflet  

 The Peculiars of 
Poetry 
 
Reading Fiction: 
Poetry  
 
Pre-1914 and 
contemporary poetry 
from different 
cultures  

Seminal poetry 
included 

Reading: 

� Define culture in literature 

� Read different forms of poetry from other cultures  

� Identify the features of particular genres of poetry 

� Infer meaning from poetry  

� Use quotations as evidence and incorporate textual reference to support main ideas or 
commentary  

� Develop understanding of poetic devices including imagery and sound and comment on 
the effect of those  

� Comment on how language contributes to the mood of the poem  

� Explore accent and dialect  

� Know how form contributes to meaning  

� Develop an awareness of rhyme and rhythm in poetry  

� Understand historical context of poetry  

1) Reading assessment: 
explore the presentation 
of conflict between two 
countries. 

Step Strand: 1 

2) Writing assessment: 
produce a webpage for 
the school website 
informing, explaining and 
describing an exchange 
visit to a foreign county. 

Step Strand: 4 

 

 



Writing:  

� Plan and produce different forms of poetry: acrostic; limericks; rap  

� To develop skills using figurative language such as metaphors. imagery and similes in 
poetry 

� Imitate styles of poetry  

� Incorporate cultural themes and genre into poetry  

� Write to inform, explain and describe  

� Select appropriate and effective vocabulary  

  ‘All the world’s a 
stage’ 
 
Shakespeare:  
(Hamlet; Romeo & 
Juliet; The Tempest) 
 

Reading: 

� Infer and deduce information, events main points and ideas from the plays   

� Use quotations as evidence and incorporate textual reference to support main ideas or 
commentary  

� Develop an understanding of Shakespeare’s plays and language 

� Understand the social, historical and cultural context in which the plays were written 

� Comment on the relevance of Shakespearean plays today  

� Consider the themes and storylines that run through the texts  

� Explore mood and atmosphere  

� Comment on the relationships between characters  

Writing: 

� Create simple scripts  

� Create a social networking page reflecting the character of a chosen Shakespearean 
character 

Drama: 

� Understand simple stage directions 

1) Speaking and listening: 
Perform the scene 
between Prospero and 
Caliban using dramatic 
techniques and 
Shakespeare’s language to 
show the relationship 
between the two 
characters 

Drama. 

2) Writing: Create a social 
networking page for any 
one of Shakespeare’s 
characters in the four 
plays studied.  

Step Strand: 4 

3) Reading: P.E.E.L 
assessment focusing on 
relationships.  

Step Strand: 1 



� Explore the Shakespearean world practically  

� Develop a character and sustain different roles and scenarios, adapting techniques to 
explore texts, ideas and issues 

� Stage some of Shakespeare’s most famous scenes, exploring classical and modern 
interpretations  

� Apply knowledge of Shakespeare into a short scene and give consideration to expression 
and characterisation 

� Show awareness of the audience  

 

 

 Year 8 

Year 8  Me, Myself & I  
 
(Literary non-fiction) 
 
In-depth study: The 
Diary of a Young Girl: 
Anne Frank  
 
Reference to other 
literary non-fiction 
works:  
 
Boy by Roald Dahl  
 
Kageha Jeruto  
Marshall’s letter to 
her Grandmother 

Reading: 

� Identify the nature & features of autobiography  

� Explore meaning through abstract ideas  

� Select relevant quotations and make inferences  

� Evaluate and justify inferences  

� Find supporting information to support ideas and views  

� Understand the historical context of the text (e.g. Holocaust; Nazi Germany; WW2) and 
how this might affect reading and meaning of text  

� Contextualise quotations  

� Compare character to other ideas of heroines in fiction & non-fiction literature  

Writing: 

� Write creatively  (diary writing; scrapbooking; poetry and abstract passages) 

� Write autobiographical letters  

� Edit and improve own work  

1) Writing Assessment: 
(extended homework 
task): create an 
autobiographical 
scrapbook  

Step strand: 4 

2) Reading Assessment: 
unseen text analysis:  
Explain how Anne Frank 
conveys her thoughts and 
feelings about her school 
books in this diary entry.  

Step strand: 2  

 



� Use a range of language techniques to describe memories  

� Use literary devices to engage audience  

Speaking & Listening  

� Express own ideas concisely  

� Participate in structured discussions  

� Know and understand the differences between spoken & written language, including 
differences associated with formal and informal registers  

  All aboard! 
 
Non – fiction  
Travel writing 

Reading  

� Identify different forms of travel writing 

� To understand, describe, select or retrieve information, ideas  

� Use quotation and reference to text 

� To identify and comment on the structure and organisation of texts, including grammatical 
and presentational features at text level 

� To explain and comment on writers’ use of language, including grammatical and literary 
features for travel writing 

� To identify and comment on writers’ purposes and viewpoints 

� Comment on the overall effect of the text on the reader 

Writing: 

� Produce texts which are appropriate to task, reader and purpose. 

� Write descriptively  

� Use persuasive language in some forms of travel writing  

� Organise and present whole texts effectively, sequencing and structuring information, 
ideas and events. 

Writing Assessment: 

1) Writing a persuasive 
advertisement using 
adjectives/ superlatives 
and AFOREST. 

 

Step strand: 4 
 

Reading Assessment: 

2) Comment on writer’s use 
of language, including 
grammatical and literary 
features for travel writing 

Step strand: 2  

   



� Construct paragraphs and use cohesion within and between paragraphs 

� Vary sentences for clarity, purpose, effect 

� Use language according to audience 

� Use correct spelling and identify and use different punctuation  

� Edit and adjust work 

 

  Subject, Style & 
Structure  
 
(Poetry) 
 
(Combination of pre 
1800 – Contemporary) 
Seminal included  
 
Focus:  
 
The Sea – James 
Reeve 
A Poison Tree – Blake  
Five Years Old – James 
Tate 
Full Moon and Little 
Freida – Ted Hughes 
I saw a Child – 
Anthony Davies  
A Cat in an Empty 
Apartment – Wislawa 
Szymborska  

Reading: 

Read poetry for pleasure 

� Read poetry for meaning 

� Infer meaning from poetry 

� Develop ideas about the stories within poetry 

� Revise, recap & identify poetic devises from Year 7  

� Use quotations as evidence and incorporate textual reference to support main ideas or 
commentary   

� Comment on why writers use certain devices and how those devices affect the reader  

� Investigate the title an style of the poem  

� Respond to unseen poetry critically  

� Identify and find examples of imagery in poems  

� Explore structure of poems and comment on poet’s choice and purpose  

� Comment on the subject of poems  

Writing: 

� Create effective imagery  

� Use poetic techniques  

1) Reading Assessment: 
Write a discursive 
essay: how does the 
poet present the 
thoughts and feelings 
of the cat in the 
poem ‘A Cat in an 
Empty Apartment?’ 
by Wislawa 
Szymborska 

Step strand: 1 

2) Writing Assessment: 
write a well-
structured poem, 
based on an animal 
theme using a range 
of poetic devices. 
Then write a 300 
word commentary 

Step strand/s: 2 & 3 



� Use imaginative vocabulary 

� To write poems using appropriate poetic and structural devices  

� Self-edit and improve written poetry  

� Imitate poet’s style   

  ‘I shall remain on 
Mars and read a 
book.’ 
 
Short stories 
Science Fiction 
 
The prologue to the 
Illustrated Man by Ray 
Bradbury 
The Veld 
The Rocket 
Examination Day 
Compassion 
Circuit  
A Sound of Thunder  
 

Reading: 

� To know what the genre of science fiction encompasses 
� Understand different narrative structures within the genre 
� Engage with a text  
� Character comparison within stories and across different texts 
� Vary tone and expression when reading out loud. 
� Locate information in a text 
� Understand how the meanings of words can be altered  using prefixes and suffixes 
� Analyse conversations 
� Deduce information about characters by the words that they speak 
� Read to improve vocabulary 
� Use quotations as evidence and incorporate textual reference to support main ideas or 

commentary  

Writing:  
� Generate ideas to plan a story 
� Collaboratively plan a science fiction story  
� Transform a story into a play script. 
� Script conversations between characters  
� Write to review  
� Write to persuade (advertise) 
 

Speaking and Listening:  

� Collaboratively plan and act out a science fiction story 
� Improve confidence when acting in a whole class situation 
� make observations about visual productions 

1) Reading Assessment: 
Reading for meaning 
PEE character analysis 
of unseen SCI-FI text  

Step strand: 1 

2) Writing Assessment: 
creative sci-fi opening 
of a short story  

Step strand: 3 

3) Speaking & Listening: 
Creating and 
sustaining believable 
characters  

(Drama) 

  Mistaken Identities 
 
Oliver Twist 
(Pre-1914)  

� Understand the life of the author and comment on contextual issues  

� Explore themes within the text  

� Identify the language devices most used by author and comment on language features  

1) Reading assessment:  
Comparison and 
contrast. How does 
Dickens present 
Oliver and The Artful 



� Summarise the plot of the story and identify key moments  

� Explore the socio-historical background of the novel  

� Infer clues about the character and events in the novel  

� Read for meaning  

� Select relevant quotes and refer to text for evidence  

� Identify imagery in the novel  

Writing: 

� Create imagery in writing  

� Write for intended effect on reader  

� Use sensory and descriptive language in writing along with other literary devices  

� Make comparisons between characters and themes  

 

Dodger? How are 
they similar and how 
are they different?   

Step strand: 1 

2) Writing assessment:  
Descriptive writing 
using the five senses, 
metaphors, similes 
and personification to 
create imagery  

Step strand: 3 

  ‘A fool’s paradise’  
 
(Shakespeare) 
 
Romeo & Juliet  with 
reference to war 
poetry 

Reading: 

� Understand the conventions of 1500s Elizabethan theatre 

� Understand how Shakespeare’s plays engaged Elizabethan England audiences and how 
they are still relevant today  

� Understand social and historical context  

� Understand the function of prologues  

� Support ideas and comments with quotations  

� Read for meaning and to infer and deduce  

� To explore the themes of conflict; love; fate and law and order 

� Identify emotions felt by and empathise with the characters in certain scenes 

� Explain and analyse in PEE format 

1) Reading Assessment:   

Comparative essay with 
war poetry  

Step strand: 1 

2) Writing Assessment: 

Creating a tour guide for 
Elizabethan theatre  

Step strand: 4 

 



 

 

 

 

 

 

� Character exploration and comparisons using poetry  

� Analyse pivotal moments in the play  

� Compare Shakespeare’s presentation of conflict with war poetry  

� Identify and analyse literary techniques and language used in the play  

� Explore setting and atmosphere  

� Using subject terminology to support and develop analysis  

� Clear understanding of connections between texts  

Writing:  

� Create social media networking profiles for characters  

� Create a tour guide for an Elizabethan theatre:  

� Implement suitable presentational and linguistic devices 

� Write to inform, explain & describe  

Drama:  

� Improvise, rehearse and perform play scripts using role, intonation, tone, volume, mood, 
silence, stillness and action to add impact  

� Character portrayal 

� Scene interpretation  



 

 

Grammar & punctuation 
 

Word Sentence Text Punctuation Terminology 

Formation of nouns using 
suffixes such as –ness, –er 
and by compounding (e.g. 
whiteboard, superman) 

Formation of adjectives using 
suffixes such as –ful, –less 
(A fuller list of suffixes can be 
found in the year 2 spelling 
appendix.) 

Use of the suffixes –er, – est 
in adjectives and –ly to turn 
adjectives into adverbs 

Subordination (using when, if, 
that, because) and co- 
ordination (using or, and, but) 

Expanded noun phrases for 
description and specification 
(e.g. the blue butterfly, plain 
flour, the man in the moon) 

How the grammatical patterns 
in a sentence indicate its 
function as a statement, 
question, exclamation or 
command 

Correct choice and consistent 
use of present tense and past 
tense throughout writing 

Use of the progressive form of 
verbs in the present and past 
tense to mark actions in 
progress (e.g. she is 
drumming, he was shouting) 

 

Use of capital letters, full 
stops, question marks and 
exclamation marks to 
demarcate sentences 

Commas to separate items in 
a list 

Apostrophes to mark where 
letters are missing in spelling 

 

noun, noun phrase statement, 
question, exclamation, 
command, compound, 
adjective, verb, suffix 

tense (past, present) 
apostrophe, comma 

 

Formation of nouns using a 
range of prefixes, such as 
super–, anti–, auto– 

Use of the forms a or an 
according to whether the next 
word begins with a consonant 
or a vowel (e.g. a rock, an 
open box) 

Word families based on 
common words, showing how 
words are related in form and 
meaning (e.g. solve, solution, 
solver, dissolve, insoluble) 

Expressing time, place and 
cause using conjunctions (e.g. 
when, before, after, while, so, 
because), adverbs (e.g. then, 
next, soon, therefore), or 
prepositions (e.g. before, 
after, during, in, because of) 

 

Introduction to paragraphs as 
a way to group related 
material 

Headings and sub-headings 
to aid presentation 

Use of the present perfect 
form of verbs instead of the 
simple past (e.g. He has gone 
out to play contrasted with He 
went out to play) 

 

Introduction to inverted 
commas to punctuate direct 
speech 

 

adverb, preposition 
conjunction 
word family, prefix 
clause, subordinate clause 
direct speech 

consonant, consonant letter 
vowel, vowel letter 
inverted commas (or ‘speech 
marks’) 

 



Word Sentence Text Punctuation Terminology 

The grammatical difference 
between plural and 
possessive -s 

Standard English forms for 
verb inflections instead of 
local spoken forms (e.g. we 
were instead of we was, or I 
did instead of I done) 

 

Noun phrases expanded by 
the addition of modifying 
adjectives, nouns and 
preposition phrases (e.g. the 
teacher expanded to: the strict 
maths teacher with curly hair) 

Fronted adverbials 

(e.g. Later that day, I heard 
the bad news.) 

 

Use of paragraphs to organise 
ideas around a theme 

Appropriate choice of pronoun 
or noun within and across 
sentences to aid cohesion and 
avoid repetition 

 

Use of inverted commas and 
other punctuation to indicate 
direct speech e.g. a comma 
after the reporting clause; end 
punctuation within inverted 
commas (e.g. The conductor 
shouted, “Sit down!”) 

Apostrophes to mark singular 
and plural possession (e.g. 
the girl’s name, the girls’ 
names) 

Use of commas after fronted 
adverbials (e.g. As soon as he 
could, Tom jumped off the 
train) 

determiner 
pronoun, possessive pronoun, 
adverbial 

 

Converting nouns or 
adjectives into verbs using 
suffixes (e.g. –ate; –ise; – ify) 

Verb prefixes (e.g. dis–, de–, 
mis–, over– and re–) 

 

Relative clauses beginning 
with who, which, where, when, 
whose, that, or an omitted 
relative pronoun 

Indicating degrees of 
possibility using adverbs (e.g. 
perhaps, surely) or modal 
verbs (e.g. might, should, will, 
must) 

 

Devices to build cohesion 
within a paragraph (e.g. then, 
after that, this, firstly) 

Linking ideas across 
paragraphs using adverbials 
of time (e.g. later), place (e.g. 
nearby) and number (e.g. 
secondly) 

 

Brackets, dashes or commas 
to indicate parenthesis 

Use of commas to clarify 
meaning or avoid ambiguity 

 

modal verb, relative pronoun 
relative clause 
parenthesis, bracket, dash 
cohesion, ambiguity 

 



Word Sentence Text Punctuation Terminology 

The difference between 
vocabulary typical of informal 
speech and vocabulary 
appropriate for formal speech 
and writing (e.g. find out – 
discover; ask for – request; go 
in – enter) 

How words are related by 
meaning as synonyms and 
antonyms (e.g. big, large, 
little). 

 

Use of the passive to affect 
the presentation of information 
in a sentence (e.g. I broke the 
window in the greenhouse 
versus The window in the 
greenhouse was broken [by 
me]). 

The difference between 
structures typical of informal 
speech and structures 
appropriate for formal speech 
and writing (such as the use 
of question tags, e.g. He’s 
your friend, isn’t he?, or the 
use of subjunctive forms such 
as If I were or Were they to 
come in some very formal 
writing and speech) 

 

Linking ideas across 
paragraphs using a wider 
range of cohesive devices: 
repetition of a word or phrase, 
grammatical connections (e.g. 
the use of adverbials such as 
on the other hand, in contrast, 
or as a consequence), and 
ellipsis 

Layout devices, such as 
headings, sub-headings, 
columns, bullets, or tables, to 
structure text 

 

Use of the semi-colon, colon 
and dash to mark the 
boundary between 
independent clauses (e.g. It’s 
raining; I’m fed up) 

Use of the colon to introduce 
a list 

Punctuation of bullet points to 
list information 

How hyphens can be used to 
avoid ambiguity (e.g. man 
eating shark versus man- 
eating shark, or recover 
versus re-cover) 

 

subject, object 
active, passive 
synonym, antonym 
ellipsis, hyphen, colon, semi- 
colon, bullet points 

 

 


