
Term 3        7 Weeks 

Implementation: Scheme of Learning 

Subject: English                         Year:  8                     Unit Title: Think Like a Poet        

Summary of unit:  

The first part of this unit explores the different options open to poets when they write, and recognises that there are a number of different approaches 
and entry points into poetry. It begins by exploring form. First, it considers why some poets choose to write within tight formal constraints. It contrasts this 
by looking a poem that seemingly has a very loose form. Pupils then range across the KS3 Poetry Plus Anthology to consider different forms of their own 
choice. Pupils work through a series of activities looking at other choices available to poets: of imagery, line breaks, vocabulary and voice. They draw on 
what they have learned to offer a close reading of a single poem of their own choice.  

The second part of this unit explores poems that voice strong opinions. It examines the power of poetry to get particular messages across, and the ways 
that poets do this. It begins with a sustained focus on Maya Angelou’s ‘Still I Rise’. This acts as a template against which pupils go on to compare other 
poems. In doing this, they select from a range of different poems, articulating and investigating their own choices, as well as writing a poem of their own. 

Processes & Aims: 

Personal: Make informed and discerning choices about what to read; read range of ‘heritage’ texts and reflect on their status; seek out reading that 
expands on current interests and knowledge base;  

Creative: Draw on reading to inform creative writing; play with language imaginatively for effect; make original and insightful connections across texts 

Critical: Identify and comment on what is significant and interesting within a text; identify and comment on what is significant and interesting about a 
whole text; offer critical opinions about wide range of texts; compare texts; express opinions about reading within broad conventions of literary and 
linguistic analysis; ask interesting questions about texts 

Technical: Talk and write about texts using appropriate subject terminology; write accurately and coherently, drawing on suitable level of detail; 
understand how language shapes meaning in a range of text; articulate how conventions of grammar and punctuation are used for particular effect in 
range of different texts; draw on conventions of grammar and punctuation for particular effect in range of different types of writing; understand how texts 
are constructed for particular effect 

Curriculum Content:  

Reading: Read a wide range of poems; contemporary poetry; seminal world literature; pre-1914 poetry; close focus on poetic conventions, including ones 
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associated with language, structure, imagery and voice; read critically; compare poems.  

Writing: Writing in role; writing critically; writing poetry; drawing on reading to inform writing 

Grammar & Vocabulary: Precise and confident use of linguistic and literary terminology; study of grammatical features in a text;  

Speaking & Listening: Use formal and informal discussion to generate ideas.  

End of unit assessment: 

Part A: Choose a poem from KS3 Poetry Plus or elsewhere and 
imagine you are the poet who wrote it. Write three or four 
paragraphs in role as the poet about the choices you made in 
your writing. You should think about: ⊲⊲ Form ⊲ Language ⊲ 
Images ⊲ Line breaks ⊲ Voice ⊲ Anything else that is 
interesting. 

Part B: Write a critical piece about a poem using this title: ‘A 
poem that speaks out – what it has to say and how it says it’.  

Write a poem of your own that speaks out (using Jennifer Webb 
CPD) 

Rationale:  

�  With T3 being 7 weeks, the length will allows for sufficient coverage of 
content so that the unit is knowledge rich. Pupils will be able to develop both 
reading and writing skills over the term.  

� Pupils have been considering ideas of power, equality and protest in their 
study of Animal Farm. This unit will encourage them to verbalise those ideas 
in their own poems (speaking out).  

� In Year 7, pupils studied cultural poetry. This unit develops those ideas with 
their study of Maya Angelou as well as references to other seminal world 
literature, this time with a focus on form and structure.  



Term 3        7 Weeks 

Links to future learning  

Pre-1914 texts 

Close reading skills  

Context  

Seminal world literature  

Writing poetry (KS3 and KS4) 

Form and structure  

 

  

 

 

 

 Links to prior learning: 

Gothic poetry KS3 

Poetry (cultures) KS3 

Animal Farm: 
exploration of power, 
protest and equality  

 Close reading skills  

Writing poetry KS3 

 

RWCM: 

 Reading; audio books; whole class reading; paired reading and individual reading 
opportunities; popcorn reading; share reading experiences; demonstrate pleasure in 
reading; identifying challenging vocabulary and looking up the definition; information 
retrieval; use of ICT for research  

Writing: discussion and modelling of writing strategies; framework provided for 
writing persuasively, descriptively; imaginatively and writing to summarise; quote 
explosions; opportunity to plan and reflect on writing (self-assessment purple pen); 
use of dictionary and thesaurus encouraged.  

Communication: class feedback and discussion sessions to communicate ideas 
verbally; using tables to organise information; communicating knowledge and 
understanding in comprehension questions, mind-maps and non-fiction writing; use of 
videos; student-led learning with pupils playing role of teachers;  SPaG emphasis and 
reminders in every lesson; display of key words on PPs in lessons; focus on spoken 
language in all verbal tasks; demonstrating and encouraging active listening strategies 
such as paraphrasing, non-verbal cues and verbal affirmations, asking open ended 
questions and specific questions; use of ICT for specific creative tasks and research 

Mathematics: drawing graphs to trace tension, completing a Venn diagram; using 
numbers to scale (setting, character and plot development); labelling and captioning 
graphs; enforcing time limits for activities; word limits; reading out loud –considering 
how pace affects delivery; chronology within the story.  

Cross Curricular Links: TBC 
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Strategies to Support & Stretch: audio books; word bank; sentence starters; exemplar answers; teacher modelling class work; scaffolded questioning in 
class discussions and written work and teacher-led learning; lower-order & higher-order questioning; seating plan according to ability for paired 
activities such as think, pair, share; pictures as prompts; teacher support; activity choice such as list making versus summative paragraphs; recap 
exercises; extended writing opportunities; self-assessment opportunities with marking criteria provided; differentiation by outcome; allowing pupil 
who is unable to concentrate without something in her hand to use a fidget device; modelling of reading, challenging texts; collaborative work for peer 
support and extension and development of ideas; targeted circulation; considering volume of text on PP; use of audio-visual media.  

NB: All teaching is aspirational. The aim is to ensure all content is made accessible to all pupils regardless of ability or needs. Scaffolding like the 
examples given above will facilitate pupils learning regardless of needs.  

SMSC 

Social: Encouraging understanding of human feelings and emotions by placing them in their shoes 
through various creative empathy tasks e.g. diary writing and persuasive speech. English lessons 
promote cooperation and teamwork through being able to work in groups, listening to presentations 
and asking questions. Real issues encourage students to think about the world outside of school and 
give opinions on topics that may affect them in the future. Pupils are required to take on a role and 
argue a point of view. Peer assessment is an integral part of lessons and focused feedback is encouraged 
between pupils, whereby they support and encourage each other, reflecting and giving advice using 
their own method for success. Pupils are all given the opportunity to be independent, self-reliant and 
responsible for their own learning. Debate and discussion is an important aspect of the subject, giving 
logical arguments with respect, rationality and thoughtfulness. 

Moral: a focus on character development and themes encourages moral thinking through the 
recognition of values such as courage, loyalty, identity, strong relationships and self-identity.  Pupils are 
also able to apply fiction to real life scenarios with the non-fiction writing aspects.  

Spiritual: Opportunity to use different social skills in working individually, with a peer of different ability 
and team work. Opportunities for peer assessment encourage pupils to offer constructive and positive 
feedback which contributes to the creation of a respectful, democratic learning environment.  

Cultural: Through peer assessment and group work, students are introduced to different cultures, 
opinion and values they may not have encountered. .Cultural awareness of different societies in 

Cultural Capital & SMSC:  

Wider reading  

Seminal world literature  

Pre-1914 literature  

Think like a poet  

Write like a poet  

Proof-reading and redrafting: think like an editor and 
proof-reader  

Collaborative work  

Independent thinking  

Exploration of themes 

Comparison of poems  

Meanings of poems  
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different parts of the world which creates tolerance and respect for and a celebration of diversity within 
Britain. Creative tasks set to allow pupils to participate resourcefully and imaginatively.   

 SEE CULTURAL CAPITAL FOR EXAMPLES  
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