
Term 6 
 

Implementation: Scheme of Learning 

Subject: History                          Year:  8                        Unit Title: British Identity  

Summary of unit: How has British identity changed during the 20th Century?  

The key questions of this unit are as follows:  

1) How diverse was Britain before 20th century?  
2) How far did Britain fulfil its obligations as the ‘Mother Country’ after WWI and WWII?  
3) What influence did commonwealth immigration have on British identity in the 1960s?  
4) How did Black and Asian communities in Britain respond to challenges of racial discrimination and violence?  
5) How important was race in forging a new British nation?  
6) What did it mean to be British at the end of the 20th century? 

This scheme of work will follow on from pupils’ learning about the slave trade and black history. Although this module is not chronologically linear in that it 
looks at C20 which is actually the focus in Year 9, this unit has been chosen to interlink learning about the empire, colonisation and black history in Year 8 
and then conflict and challenges in year 9. Further, pupils will be able to specifically understand and apply the  knowledge and skills required for a  
thematic approach in terms of change and continuity which they will look at again at GCSE level with Crime and Punishment.  

Pupils will look at several turning points in Britain’s evolving identity during the 20th century. By grappling with identity and lived experiences that have 
shaped Britain, pupils will be able to make connections to things happening today.  

Key Concepts: significance; change and continuity; chronological understanding; interpretations of history; cultural, ethnic and religious diversity.  

Key Processes: historical enquiry; 
using evidence; communicating 
about the past.  

Mid Unit assessment:  

N/A  

End of Unit assessment:  

Source Analysis    



Term 6 
 

Links to future learning/key stage 4: 

Academic writing  

WWII (Year 9)  

Forms of Protest (GCSE)  

Civil Rights in the USA (GCSE) 

Martin Luther King and Malcolm X 

Interpretations  

Source Analysis  

  

 Links to prior learning: 

Academic writing 

Empire and India depth study 

Slavery  

Black Tudors  

Black History project  

Interpretations 

Source Analysis  

RWCM: Reading: identification of key words from passages after reading; using 
dictionaries to find definitions of key words; wider reading and research tasks to 
find evidence online; use of keywords to summarise learning; comprehension 
tasks; reading to infer meaning; skimming; teacher modelling reading strategies  

Writing: discussion and modelling of writing strategies for causation, consequence, 
significance and evaluation; self and peer-assessment to reflect on writing; 
extended writing including narrative; imaginary non-fiction (articles and diary 
extracts); provision of writing frames; use of mnemonic; comprehension questions; 
summarising and note taking;   

Communication: communicating historical knowledge in essay writing; creative 
tasks e.g. posters and creative writing, comprehension questions;  ordered 
debates; use of videos and podcasts; pupils given choice of ‘most appropriate’ 
method of presentation for their work; student-led learning with pupils playing 
role of teachers; drama (re-enactments and news);  SPaG emphasis and reminders 
in every lesson; display of key words on PPs in lessons; focus on spoken language in 
all verbal tasks 

Mathematics: identification of primary and secondary data; pupils encouraged to 
make relationships between cause and effect; code breaking in plenaries and 
starters; construction and interpretation of timelines, graphs and maps; comparing 
numerical data; data handling: concept of bias; arguments and reasoning based on 
historical evidence; use of maps.  

Cross Curricular Links: (see RWCM and links to prior learning for History) 
Further: Science e.g. what modern science tells us about Roman Britain;  
English: e.g. writing a letter Olusoga explaining why it is important to 
study Black British history and forms of protest  

Curriculum Opportunities: explore the ways in which the past has helped shape 
identities, shared cultures, values and attitudes today; use ICT to research 
information about the past, process historical data and select, categorise, 
organise and present their finding; make links between history & other subjects.  
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Strategies to Support & Stretch: less challenging text readings vs. more challenging text reading; option to choose activity of choice in starters, main 
tasks & plenaries; independent collection of data; word bank; sentence starters; model answers; teacher modelling class work; scaffolded questioning 
in class discussions and teacher-led learning; seating plan according to ability for pair activities such as think, pair, share; pictures as prompts; extension 
tasks e.g. can you come up with your own words to test the class; multiple and varied teaching and learning strategies such as writing songs, creating 
posters, word bingo, extended writing tasks, oral activities, complete the grid activities, colour coding; teacher support  

Specific examples of different strategies from this SoW include (but not limited to):  

�  Documentary clips for visual learners  
� Varied activities like odd one out  
� Guided reading task and targeted questions  
�  Video interview of emigrants on the empire Windrush   
� Story, source, scholarship 
� Further research links  

SMSC & British Values  

Social: Pupils are expected to work together cooperatively to complete tasks and 
problem solve. Think-Pair-Share template given to ensure pupils are utilising discussion 
time wisely.   

Moral: Through investigating and using a range of historical sources, pupils develop their 
ability to critically assess sources of evidence for accuracy and reliability. Pupils will study 
significant figures from the past such as the individuals listed above and consider their 
contributions to society. Pupils will also have the chance to evaluate the actions of 
slavers both in a historical context and with our C21 values in mind; they will use careful 
consideration of criteria and analytical skills to develop tentative answers to difficult 
questions. 

Cultural Capital 

Examples from this S.O.W include (though not limited to):  

� Rice in different cultures  
� Modern science and Roman Britain  
� Meanwhile, Elsewhere (MLK)  
� Forms of protest including poems and song lyrics 
� Writing poetry  
� Modern historians  
� BAME present issues  
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Spiritual: Pupils are encouraged to be critical yet understanding of the views of others; 
including historians, interpretations of the past and primary sources, and other pupils. 
Through carefully planned debates and discussions, pupils learn to take interest in and 
respect the views of others. Pupils also learn how to come to an informed conclusion 
having taken on board a range of different viewpoints and are taught to critique the 
provenance of evidence they are dealing with in order to approach it analytically. 

Cultural: Through peer assessment, group discussions, class feedback sessions and 
debates, pupils are introduced to peer concepts, values and events not encounterable 
otherwise e.g. think-pair-share templates. Pupils will also be asked to communicate their 
opinions and knowledge in varied ways including artistic forms. Pupils will consider 
religious, social, political and economic factors when assessing cause, consequence and 
significance.    

 

SMSC: 

Examples from this S.O.W include (but not restricted to): 

� Black British history is  everyone’s history 
� Reading against the grain and elevating hidden voices in history  
� Anti-racist activism and writers 
� Making connections to modern social movements that champion social justice 
� Dynamics of decolonisation and the legacy of empire 
� BAME contributions to WWI and WWII 
� Black British Civil rights activism 
� Black British civil rights activism  
� Culturally responsive teaching stimuli 
� Assimilation vs. multiculturalism 
� Discussion about causes of migration which is interconnected with the legacy 

of empire 
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� Social Justice activism in the British Bengali community 
� Development of Black British campaigns for social justice – evolution  
� Explore causes of social unrest and valid reasons for tension in race relations 
� Unpacking the complexity of British identity in the 20th century  
� Significant events and individuals such as: Afro-Romans; Caribbean 

servicemen; Notting Hill riot of 1959; Bristol Bus Boycott; Ugandan Asians; 
Altab Ali; Bengali community; Battle for Lewisham; Brixton Riots; New Cross 
Fire; MP Bernie Grant; Stephen Lawrence. 

� Same event can mean different things to people.  
� Individual research opportunity  

 

 

 

 

Key Vocabulary: 

empire, migration, identity, business, liberty, multiculturalism, globalisation, decolonisation, assimilation, dual identity, institutional racism, race, 
discrimination, Asian, Black, minority, protest, challenge, long-term, short-term, racism,  

 


